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Abstract

Since 2009, Bentley University has engaged in assessment of intercultural effectiveness in
undergraduate students. The instrument used was the Intercultural Effectiveness Scale,
which measures six dimensions using a self-report instrument. The longitudinal data
analysis showing results in correlation and causation indicated that while international
education experiences have a significant positive effective on Global Mindset, they do not
indicate a positive significant effect on other dimensions of intercultural effectiveness
(Berdrow, Woolford, Skaletsky, Bird; 2020). In 2018, Bentley University engaged in a
curriculum design process to re-envision its undergraduate core curriculum. Taking the
opportunity to apply lessons from the assessment of intercultural effectiveness, a
component of the new design was the Global Experience. This paper briefly outlines the
assessment initiative and the curriculum design outline, with an emphasis on the creation of
the Bentley Global Experience Initiative, a comprehensive program supporting faculty and
students.
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Assessment of Intercultural Effectiveness at Bentley University

Bentley University is a private university that was founded in 1917. Located in
Waltham, Massachusetts, its setting is suburban, and the campus size is 163 acres. The
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university is focused on business, with undergraduate, master’s degree and PhD programs.
It has a total undergraduate enrollment of 4,253, and graduate enrollment of 1,200. The
unique organizational structure of Bentley is that the business and arts & sciences faculty
have joint representation on all major curricular decisions through a single faculty senate.
While their respective Dean represents the departments, whether business or arts &
sciences, all departments are jointly represented by the Provost and Faculty Senate. In
addition, the undergraduate curriculum consists of general education (GenEd)
requirements, general business (GB) requirements, and majors/minors. Students take both
GenEd and GB courses throughout their four years. In this way, Bentley is a university
within a business school, graduating approximately 98% of its students with a BS in a
business major. There are also options for a BA major (2% of graduates), a dual Liberal
Studies major, and a BA minor. Approximately 50% of undergraduates take a study abroad,
whether short-term faculty led, summer, semester, or academic year.

Bentley is an ideal institution in which to consider the curriculum design process,
particularly one based on assessment of learning data. The institution has a deep
commitment to assessment processes. It was one of the first institutions to voluntarily be
reviewed against the new AACSB accreditation standards in the late 1990’s, the first to
include assessment of learning outcomes. It has committed to longitudinal assessment of
learning outcomes across business and liberal arts programs. The curriculum design
process was a longitudinal, multi-phase initiative specifically based on backward design —
looking at the desired outcomes before choosing the curricular content. The results of the
longitudinal assessment of intercultural effectiveness informed the design of the Global
Experience. Hence, Bentley provides a full circle example of assessment leading to
curriculum design. Following this process, we next describe the assessment project and
then the curriculum design process.

Beginning in 2009, Bentley has engaged in the Intercultural Effectiveness
Assessment project to understand the intercultural effectiveness of undergraduate
students, and the impact of international education experiences on those competencies.
Multiple objectives were served by this study including:

o facilitating student awareness and development of their intercultural
effectiveness.

e providing faculty with materials to incorporate intercultural effectiveness into
their course delivery.

e assessing Intercultural Effectiveness as a learning outcome.

e informing curricular development discussions, particularly in the strategic
domain of globalizing the curriculum; and

developing an instrument to effectively measure the factors impacting student
intercultural effectiveness.

The assessment model has been described in Berdrow and Bird; 2018. The model is
based on Astin’s Input-Environment-Output (I-E-O) model of assessment. Astin (1985)
suggested that to truly understand a learning outcome (in this case, intercultural
effectiveness), one must consider the inputs and the environment relevant to that outcome.

Inputs provide information to understand what the student brings to the learning
experience. Inputs include fixed variables such as gender, high school Grade Point Average,
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family Socio Economic Status, SAT (student achievement test) scores, and changeable
variables such as intended major, attitudes, beliefs, goals, motivation, cognitive skills.

Elements of the environment provide information to understand what value the
international education experience adds to student learning. These elements fall into four
categories: (1) Places — impact of the physical environments on learning effectiveness. (2)
Programs — impact of academic and non-academic experiences on learning effectiveness.
(3) Processes — impact of academic and administrative systems of selecting, processing,
educating, assessing students on learning effectiveness. (4) People - who are the people that
shape the learning effectiveness of students.

The outcome is the desired learning objective, in this case intercultural
effectiveness. Specifically, the instrument used to measure intercultural effectiveness was
the Intercultural Effectiveness Scale developed by Kozai Group. Currently there are 10
commonly used intercultural competence assessment tools available to measure the
development of intercultural and global leadership competencies. For a complete
overview of assessments, see Bird, Oddou, & Bond (Forthcoming). For this study, several
factors were considered in selecting an appropriate instrument. These include the validity
and reliability of the instrument, how closely the instrument measures competencies
related to intercultural effectiveness, if the instrument requires formal training to
administer and interpret results, how long a single assessment takes to complete, and the
cost per respondent.

The IES competencies are based on three broad facets or dimensions for
individuals (Bhaskar-Shrinivas, et. al., 2005; Mendenhall & Oddou, 1985; Black et. al., 1991;
Thomas, 1998: 247). Continuous Learning addresses the cognitive/perceptual domain.
Interpersonal Engagement addresses the other/relationship domain. Hardiness addresses
the self/self-efficacy domain. These align with our desired affective, behavioral, and
cognitive dimensions. The IES measures six dimensions categorized into these three
factors of IE: Self-Awareness and Exploration (Continuous Learning); Global Mindset and
Relationship Interest (Interpersonal Engagement); and Open-Mindedness and Emotional
Resilience (Hardiness). Definitions for each are provided in Table I along with the item
reliability scores (Mendenhall, Stevens, Bird, & Oddou, 2008). The six dimensions were
used in this study as the measures of the intercultural effectiveness outcomes.

This instrument was chosen because it measured variables directly correlated with
Bentley’s learning objectives, it is user friendly offering online accessibility, and it offers
results to two stakeholders — the respondents in the form of a 24-page explanatory report
and the administrators in the form of the raw data results. This lends itself to use as both a
learner-centered development tool as well as a program-level assessment instrument.

The outcomes of this initiative have been multifaceted, including pedagogical design
(Berdrow, Hightower & Cartwright, 2020) and data analysis (Berdrow, Woolford, Skaletsky
and Bird, 2020). In summary, the data analysis showed that while four dimensions of
intercultural effectiveness did increase with time, for most aspects of intercultural
effectiveness the pre-to-post increase was not correlated with an intervening international
education experience. The exception was global mindset. See Table 2 for a summary of the
results along with definitions of the dimensions.
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Table 1: Intercultural Effectiveness Survey (IES) Reliability
Dimensions' Score
Core Dimensions Sub Dimensions (Dependent Variables)
SELF-AWARENESS
Degree to which you are aware of your personal
values, strengths, weaknesses, interpersonal style,
. and behavioral tendencies, the impact of these
Continuous . . 0.76
Learning things on other people; and the degree to which
. you reflect on this knowledge about yourself in
Degree to which you :
order to engage in personal development and
engage the world by . L
. . learning activities.
continually seeking to
EXPLORATION
understand and learn .
. Extent to which you are open to and pursue an
about the activities, . ] - )
. understanding of ideas, values, norms, situations,
behavior, and events ; :
and behaviors that are different from your own;
that occur around o .
you and the ability to learn from mistakes and to make 0.82
adjustments to your personal strategies to ensure
success in what you do.
;’:e;p::::::' GLOBAL MINDSET
gag . ) Degree to which you are interested in, and seek to
Interest in other - 0.84
actively learn about, other cultures and the people
cultures and the 7
importance of that live in them.
porta RELATIONSHIP INTEREST
developing . . I
. - . Extent to which you are likely to initiate and
relationships with o o ) ) .
maintain positive relationships with people from
people from other . : 0.80
other cultures; and whether engaging others is an
cultures, generally . . .
. energy-producing or energy-depleting activity for
speaking.
you.
Hardiness OPEN-MINDEDNESS
Ability to effectively Degree to which you withhold judgments about
manage your situations and people that are new or unfamiliar to 0.79
thoughts and you; and to which you are open to alternative
emotions in perspectives and behaviors, in general.
intercultural EMOTIONAL RESILIENCE
situations, along with | Level of emotional strength and your ability to cope
your ability to be with challenging emotional experiences; your
open-minded and capacity to recover quickly from psychologically 0.81
nonjudgmental about | and emotionally stressful or challenging situations.
ideas and behaviors
that are new to you.

Based on the collective experience of faculty, international education professionals,

and literature it is our belief that the lack of significant correlation between most aspects
of intercultural effectiveness and international education experiences can be attributed to
a number of things, including inconsistent design of study abroad international education
experiences (Paige, 1993), inconsistent commitment of faculty to including intercultural
effectiveness as a learning objective for faculty-led international education experiences
(Leeman and Ledoux, 2005), and inconsistent requirements of students engaged in
international education experiences (Gaudelli and Laverty, 2015). While it would be easy

T ©The Kozai Group, Inc. 2007. This is a proprietary instrument so individual items cannot be published here.
For the full IES technical report see, https://www.kozaigroup.com/intercultural-skills/ .
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to put the responsibility for outcomes squarely on the students, the Academy of
International Business Insights Journal Special Issue on Responsibilities of Educators in
International Business remind us that institutions and faculty (Hruby, Calixto and Mukhi,
2020) play a crucial role, and the use of appropriate tools such as high-impact practices?
(Schmidt-King, 2020) and assignments (Berg, 2020) are relevant to the learning outcomes
we seek.

Table 2. Summary Results of Assessment Data Analysis

Dependent Variables Model 1 Results Model 2 Results
(Post-Pre) Correlation Relationship between Causal Relationship
pre and post measures between pre/post change

and an intervening int’l
educ’n experience
IE Dimension
Self-Awareness: Degree
to which you are aware
of your personal values,
strengths, weaknesses,
interpersonal style, and
behavioral tendencies,
the impact of these
things on other people; Positive and significant
and the degree to which
you reflect on this
knowledge about
yourself in order to
engage in personal
development and
learning activities.
Exploration: Extent to
which you are open to
and pursue an
understanding of ideas,
values, norms,
situations, and
bghaviors that are Positive and significant Not significantly different
different from your own; from 0
and the ability to learn
from mistakes and to
make adjustments to
your personal strategies
to ensure success in
what you do.
Global Mindset: Degree
to which you are
interested in, and seek
to actively learn about,
other cultures and the
people that live in them.

Not significantly different
from 0

Positive and significant Positive and significant

2 The Association for American Colleges & Universities (AAC&U) describes the following as high-impact
practices: first-year seminars and experiences; common intellectual experiences; learning communities;
writing-intensive courses; collaborative assignments and projects; undergraduate research; diversity/global
learning; e-portfolios; service-learning, community-based learning; internships; and capstone courses and
projects.
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Relationship Interest:
Extent to which you are
likely to initiate and
maintain positive
relationships with
people from other Not significantly different from 0 NA
cultures; and whether
engaging others is an
energy-producing or
energy-depleting activity
for you.
Open-Mindedness:
Degree to which you
withhold judgments
about situations and
people that are new or
unfamiliar to you; and to
which you are open to
alternative perspectives
and behaviors, in
general.

Emotional Resilience:
Level of emotional
strength and your ability
to cope with challenging
emotional experiences;
your capacity to recover
quickly from
psychologically and
emotionally stressful or
challenging situations.

Not significantly different from 0 NA

Not significantly different

Positive and significant from 0

One concern about the current structure at Bentley was the separation between the
International Education administrative department, the Global Studies academic
department, and business departments such as Management. International Education
approves faculty-led programs according to a template but has no power to enforce
compliance with design components. They also manage study abroad, which transfers the
responsibility for education and evaluation of learning outcomes to partner institutions.
Global Studies offers the prerequisite courses for study abroad but there lacks
collaboration that might ensure a common preparation, and alignment of learning
objectives with the study abroad program. Management (as an example) offers faculty-led
programs but the design ranges from focusing on specific functional areas with an
emphasis on cultural competence development, to a general “learning about business in
<insert country>”.

Undergraduate Curriculum Reform Initiative

In 2018, Bentley University engaged in a multi-year, multi-phase undergraduate
curriculum reform process. In Fall 2018, the Faculty Senate initiated an Undergraduate
Curriculum Revision Process. The initiative was to take several stages following a backward
design approach. It began with faculty approval of five learning goals written by Bentley’s
Phase One Task Force. Phase Two Task Force created Student Learning Outcomes for each
of the Learning Goals passed in Phase One. In May 2019, Phase Three Task Force (TF3.0)
was charged with designing a new structure for an integrated Bentley Core Curriculum
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through which students will realize the Learning Goals and Student Learning Outcomes
create in Phases One and Two respectively. The proposed structure was to outline a core
curriculum that meets three overarching goals:

1. Integrative, providing a more coherent and connected student experience with
meaningful learning across all four years.

Curriculum integration has long been proposed as a way of organizing the "common
learnings" or life skills considered essential for all citizens in a democracy (Drake, 1993).
Curriculum is organized around real-life problems and issues significant to both young
people and adults, applying pertinent content and skills from many subject areas or
disciplines. The intent is to help students make sense out of their life experiences and learn
how to participate in a democracy (Beane, 1997).

The Integrated Curriculum Model (ICM), first proposed in 1986, is comprised of
three interrelated dimensions (adapted):

1. Emphasizing advanced content knowledge that frames disciplines of study.
2. Providing higher-order thinking and processing.

3. Organizing learning experiences around major issues, themes, and ideas that
define understanding of a discipline and provide connections across disciplines.

The question to be asked is, what is being integrated and at what level? A review of
integrated curriculum models showed that while many integrated within disciplines, none
integrated across disciplines, nor integrated discipline specific requirements with general
education requirements (Vars and Beane, 2000)). Since Bentley is business university, the
opportunity for integrating across business and liberal arts is part of Bentley’s culture. Yet,
in practice, many structural impediments prevent true integration.

An equally important question is whether an integrative curriculum is effective. It
is still too early to obtain reliable data on how students in integrative programs fare on
state proficiency tests. However, recent analyses of studies (National Association for Core
Curriculum, 2000; Vars, 1996, 1997; Arhar, 1997) point to the same general conclusion:
Almost without exception, students in any type of interdisciplinary or integrative
curriculum do as well as, and often better than, students in a conventional
departmentalized program. These results hold whether the combined curriculum is taught
by one teacher in a self-contained or block-time class or by an interdisciplinary team (Vars,
2000). Yet another reason for Bentley to take the opportunity to develop a truly integrative
approach has to do with domestic as well as global perspectives, problems, and solutions.
A truly integrative approach would be flexible and experiential.

2. Flexible, offering students different learning pathways and accommodating
transfer students more easily. An integrated curriculum allows for cross-
disciplinary learning objectives such as cultural competencies to be developed
throughout appropriate courses, regardless of whether they are in Global
Studies, Modern Languages, Management, or other disciplines. This is in keeping
with the longitudinal multifaceted process required for development of global
competencies.

3. Experiential, delivering opportunities for students to achieve core student
learning outcomes through traditional courses as well as co-curricular or extra-
curricular experiences. In Dancing at the Edge, authors O’Hara and Leicester
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(2012) argue that our increasingly complex, chaotic world calls for a new
perspective on competence and competence development. To date, the response
has been to add more and more requisite competencies to the list resulting in a
neurotic response.

Another more recent report — Thriving in the 21% Century - is even more comprehensive,
listing 81 relevant “competencies, qualities and attributes” ranging from ‘scanning and
interpreting the environment’ to ‘finding others to work with who complement your
strengths’. Though certainly not wrong - these competencies are undoubtedly useful and if
mastered would enhance a persons’ ability to perform successfully in 21%-century work
settings — the lists themselves betray a fundamentally neurotic response to today’s cultural
crisis. They are almost compulsive attempts to deny that things are unmanageable, offering
instead the comforting promise that all can be mastered if only one has these skills. (p.866)

O’Hara and Leicester further agree with a five-year, multinational research study
by the OECD that “Competence is the ability to meet important challenges in life in a
complex world.” (p.999, 1009). “The capacity is a quality of the individual, the competence
is expressed in action — and can be developed to the point of mastery” (p.1027).

The enabling condition is the learning context: “The ability to meet important
challenges in a complex world is learned through the experience of engaging with complex
challenges that are motivating and significant for the participants involved.” (p.1125)

The Global Experience Component of the Curriculum Design

The undergraduate curriculum structure put forth by TF3.0 includes a “global
experience” for all undergraduate students to be completed during their junior year. The
global experience is a three credit, immersive, facilitated exploration of culture. Global
Experiences help students understand culture (both their own and that of others), manage
themselves and their relations with others in the context of cultural complexity, and take
ownership for lifelong intercultural development. Global Experience proposals could
include a study abroad experience but could also involve immersive explorations with
significant experiences outside the classroom that enable students to gain global insight.
Given the strategic mission of Bentley, at a minimum, all Global Experiences should address
the following learning outcomes: cultural perspectives, global learning, intercultural
effectiveness, and lifelong learning.

The purpose of the Global Experience is to:
* Understand culture, one's own and that of others

+ Manage oneself and relations with others effectively in the context of cultural
complexity

+ Respect cultures and refrain from judgment
+ Learn from cultures and apply that learning to new contexts
+ Take responsibility for one's own lifelong intercultural development

The business world, and the societies in which it operates, is increasingly
interconnected on a global scale. Each individual, group, organization and society is
conditioned and socialized in its values, attitudes, beliefs, and norms of behavior.
Conditioning and socialization come from the ground up through everyday practices of
individuals and groups, and through regulatory systems governing nations. These cultural
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practices and institutions drive our way of being and working. The only way to understand
our own and those of others is through transformational experience within a structure of
concepts, benchmarks, reflection, and practice.

This Key Learning Experience is a structure supporting a variety of immersive,
facilitated Global Experiences by which students can fulfill their cultural perspectives,
global learning, intercultural effectiveness, and lifelong learning outcomes. The Global
Experience structure includes three student requirements:

1. A Culture in Business & Society Workshop

2. One of 5 suggested Global Experience Options (more may be identified in the
future)

3. An End of Program Reflection Module
The Global Experience structure also includes the following supporting elements:
1. Global Experience Coaches for students on Study Abroad

2. Global Experience Workshop for faculty running Faculty Led Programs and
Modern Languages Experiences

3. Program Coordinator for International Service Learning Experiences
4. End of Program Reflection coordinator

Students complete the three requirements to achieve the learning outcomes plus three
credits. See Figure 1 for the Global Experience Design

Culture in Business & Society Workshop

Two mandatory half-Saturday workshops are the gateway into a student’s Global
Experience and must be completed prior to enrollment in a Global Experience. They are
offered twice a semester. Workshops are designed and delivered initially by Management
and Global Studies faculty trained in cross-cultural pedagogy. Other faculty and staff will
be added to increase engagement and ownership in the program. The objective is to
prepare every interested student, faculty, and staff member for a cultural immersion
experience, to standardize Bentley’s understanding of cultural diversity, and to create a
student-centered approach to the development of intercultural effectiveness.

Topics include:

. Understanding culture

. Identifying relevant cultural frames

. Communicating within and across cultures

. Functioning effectively within cultural multiplicity

. Intercultural effectiveness assessment using the IES

. Critical critique of one’s own culture and cultural blindness
. Creating a personal development plan
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Figure 1.Global Experience Design
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Global Experience Options

Each student can choose one or more of the following Global Experience options.
Each option is designed to include mentorship, reflection and immersion within a non-US
cultural group or location. The intent for Global Experiences is to strive towards
transformational learning. Transformative learning may be defined as learning that
transforms problematic frames of reference to make them more inclusive, discriminating,
reflective, open, and emotionally able to change. (Mezirow, Taylor & Associates 2009). A
transformative learning experience requires that the learner make an informed and
reflective decision to act or not. This decision may result in immediate action or delayed
action, caused by situational constraints, or lack of information on how to act, or a reasoned
reaffirmation of an existing pattern of action.

Vande Berg’s model of Phases of Learning suggests that cultural learners move
through the following stages of learning evolution (Vande Berg M., 2016):

» Phase I: Exposure — the assumption made is that experience equals learning.

=  Phase II: Relativism — a consideration of what is common and what is different
(that matters) between my culture and theirs.

»  Phase III: Constructivism — by reflecting on the experience the sojourner begins
to make sense of their learning.

»  Phase IV: Transformation - I can begin to shift my frame of reference and adapt
my behaviors to the cultural context in which I find myself.

Global Experiences are designed for Phase III and Phase IV outcomes. The guidelines
for achieving transformation learning are that the GE must include a cultural context;
guided reflections on the impact of that cultural context on values, attitudes, beliefs, and
norms of behavior; and student assessment of their own personal development. The
student must be active and intentional in their own cultural learning, while also being
guided and supported through the challenges of that journey.
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Study Abroad (SA): One year, one semester or summer enrollment at a Bentley
Partner Institution. Before departing, students will be assigned a global experience coach.
The coach will review the personal development plan and check in with students during
their study abroad. The check-in sessions are conducted via Zoom and can include students
from multiple study abroad locations. The check-in sessions are guided by reflection
prompts such as:

1. What was my most powerful experience to date?

2 What did I learn from it? And how?

3 Which of the challenges in my development plan did I achieve?

4, What tools do I reach for when feeling vulnerable, confused, disoriented?
5 What questions do I have?

Faculty Led Program (FLP) Abroad: An embedded or short-term program
delivered in the context of a topical course. Faculty leading these programs will have
completed a cultural context workshop designed to ensure all programs offer
immersive transformational learning experience, regardless of the topic or field of
study. FLP’s are thoughtfully designed student international opportunities that
encourage reflective and comparative exercises as part of the program design and
curriculum.

Domestic Cultural Immersion Experience (DCIE): For students unable to travel
abroad these opportunities offer transformative immersion into unfamiliar cultures within
the US. A DCIE would be proposed by interested faculty, be framed within the context of
theme-based courses (for example, Can Business resolve inter-city racial tensions?), and
offer students immersive experiences in an unfamiliar yet local cultural group.

International Service-Learning Program (ISL): These programs are offered through
the Bentley Service-Learning and Civic Engagement Center and will be a carefully crafted
set of academically based travel experiences designed to help students become culturally
competent and engaged global citizens and provide meaningful contributions to local
communities/nonprofit organizations. Students and faculty are required to attend pre- and
post-trip trainings, activities, and meetings conducted by the Cronin Center and BSLCE.
Careful partnership and project development will be identified and managed primarily by
the BSLCE.

Modern Languages Immersion Course (MLIC): Students can complete a Modern
Languages course provided the course includes a cultural immersion component. The
immersion can be domestic and local but must involve participation with a host community
interacting in the language of study. The faculty teaching these courses will have completed
a cultural context workshop.

End of Program Reflection Module:

An important aspect of the global experience is to continue the assessment of both
students and the program. The objective of the global experience is to enhance student
outcomes but also the efficacy of global experiences. The only way to know is to track the
results. The End of Program Reflection Module offers both objectives to be tracked. Both
qualitative and quantitate self-assessment data are gathered from students.
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Administered by the Office of International Education, students engaged in a one-
year, single semester, or summer study abroad experience are required to complete an
online reflection module. The module includes:

1. Overview of the purpose and structure of reflections.

2. Self-reflections on the learning experience based on journal entries and guided by
prompting questions.

3. Post-trip self-assessments using the IES, with self-reflective analysis of changes.

4. Revised personal development plan for the future based on the changes in IES
scores.

5. Overall evaluation of the global experience against initial personal objectives.
Support Structures:

Global Experiences require the following additional support structures.

Global experience coach for students on SA and international internships provided
through Office of International Education. Coaches will be assigned 10-15 SA students.
Students will give their coaches their Personal Development Plan from the Culture in
Business & Society Workshop. Coaches will schedule mandatory monthly check-in sessions
with their group of SA students. These sessions are conducted via zoom and bring together
all assigned students regardless of their SA location.

Cultural context two-half Saturday workshop for faculty running FLP’s and Modern
Languages Courses co-delivered twice per semester by Management and Global Studies
faculty. The objectives of this workshop are to provide faculty with guiding principles on
designing a transformational learning experience within their short-term study abroad
programs, and to suggest ways in which they can assess the impact of those programs on
student learning. The basic agenda for the workshop includes:

e Context of Culture: What is culture? Why focus on country
culture?

e Transformational Learning: What does Education Abroad offer that domestic
programs do not?

e Building Transformational Learning Experiences: What does the literature tell
us? What are the basic building blocks?

e Assessing learning outcomes
e Design Overview: Logistics, Timeline, Key Success Factors.

Program Coordinator for international service-learning (ISL) students provided
through Bentley Center for Service-Learning. While most ISL programs will be short-term
faculty-led programs, if a student completes an ISL while on a study abroad, an ISL Program
Coordinator will be assigned ISL students with whom they will conduct monthly check-in
reflection sessions.

Student-Centered Learning

A key objective of the Global Experience is to enhance student learning. Any
effective assessment program articulates to students what it is they are supposed to be
learning and offers evidence of whether that learning was achieved. In course work this
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happens through the syllabus, class agendas, and student evaluations. In a comprehensive
program such as the Global Experience, it may be more challenging for students to focus
on the knowledge, skills and perspectives and instead focus on the excitement of a travel
experience. The standardized structure of GE’s achieved through faculty and staff training
ensures that each GE, regardless of type, will include opportunities for development of the
articulated learning objectives. The learning objectives are provided to students during the
workshop and are reiterated by the coaches during mandatory check-in sessions. The
development plan which students complete before the Global Experience, based on their
first IES results, gives them guidance during the GE. As part of the development plan,
students choose one or two dimensions and set intentions for working on them. Journaling
during the GE brings them back to those intentions, as do the Coaching sessions.

The End of Program Reflection Module brings the learning objectives full circle.
Students look back on their efforts, summarizing their progress, and affirming results
through the post-trip IES survey. Students take responsibility for their own efforts and
assess their own outcomes against the qualitative results from the IES. This ownership of
the learning process embeds in students a practice of lifelong learning.

Program Evaluation

To fulfill the curriculum design objectives, all components had to demonstrate
achievement of impact, integration across disciplines, and innovation. The delivery on each
objective by the Global Experience is discussed next.

Impact: The GE fulfills the four learning objectives of cultural perspectives, global
learning, intercultural effectiveness, and lifelong learning. For a summary of the
definitions, rubrics and evaluations see Table 3. Students will complete an Intercultural
Effectiveness self-assessment (IES) during the prerequisite workshop and again as part of
the post-experience reflection module. The difference in pre-post change will be compared
to previous pre-post IES data from Bentley students. The analysis provides program
assessment data — over time, do students who participate in the GE achieve higher IES
scores? Completing the End of Program Reflection Module demonstrates to students the
benefits of the GE beyond a travel experience. It also provides them with language by which
to describe what they have learned — a valuable marketing tool.

Table 3: Learning Outcomes
cultural perspectives, global learning, intercultural effectiveness, and lifelong
learning outcomes.

1. Analyze and critique how organizations (including governmental, for-profit, and
nonprofit enterprises and institutions) and populations are affected by critical global
events and problems.

2. Propose and evaluate solutions to inequalities and injustices within and across nations,
societal structures and institutions, cultural groups, and individuals.

3. Analyze different cultural practices, experiences, values, and perspectives, including
one's own, in order to be more inclusive and effectively engaged with individuals and
communities from cultures other than their own.

AAC&U Definition Level | Proficiency Component
Rubric Experience
Global Global Self- 3 Evaluates the global impact of one’s | BGE
learning | Awareness own and others’ specific local

actions on the natural and human

world.

55



Frontiers: The Interdisciplinary Journal of Study Abroad 33(1)

Berdrow et al.

Perspective Synthesizes other perspectives (such | BGE

Taking as cultural, disciplinary, and ethical)
when investigating subjects within
natural and human systems.

Cultural Explains and connects two or more BGE

Diversity cultures historically or in
contemporary contexts with some
acknowledgement of power
structures, demonstrating respectful
interaction with varied cultures and
worldviews.

Intercult | Knowledge: Recognizes new perspectives about | Prerequisite
ural cultural self- own cultural rules and biases (e.g., Workshop
Knowled | awareness not looking for sameness;
ge and comfortable with the complexities
Compet that new perspectives offer.)
ence Knowledge) Demonstrates adequate Prerequisite
cultural understanding of the complexity of | Workshop
worldview elements important to members of BGE
frameworks another culture in relation to its
history, values, politics,
communication styles, economy, or
beliefs and practices.

Skills: Empathy Recognizes intellectual and Prerequisite
emotional dimensions of more than | Workshop
one worldview and sometimes uses | BGE
more than one worldview in
interactions.

Skills: verbal and Recognizes and participates in Prerequisite

nonverbal cultural differences in verbal and Workshop

communication nonverbal communication and BGE
begins to negotiate a shared
understanding based on those
differences

Attitudes: Asks deeper questions about other Prerequisite

curiosity cultures and seeks out answers to Workshop
these questions. BGE

Attitudes: Begins to initiate and develop Prerequisite

openness interactions with culturally different | Workshop
others. Begins to suspend judgment | BGE
in valuing her/ his interactions with
culturally different others.

Lifelong | Curiosity Explores a topic in depth, yielding BGE
Learning insight and/or information
indicating interest in the subject.

Initiative Completes required work, identifies | BGE
and pursues opportunities to
expand knowledge, skills, and
abilities.

Independence Beyond classroom requirements, BGE

pursues substantial, additional
knowledge and/or actively pursues
independent educational
experiences.
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Transfer 3 Makes references to previous BGE
learning and shows evidence of Post
applying that knowledge and those experience
skills to demonstrate Reflection

comprehension and performance in
novel situations.

Reflection 3 Reviews prior learning (past BGE
experiences inside and outside of Post
the classroom) in depth, revealing experience

fully clarified meanings or indicating | Reflection
broader perspectives about
educational or life events.

Integration: BGE brings together the Liberal Arts and Business perspectives on
national cultural, cultural diversity and the influence of culture on human interaction,
whether in business or society. The Cultural Workshop sets the conceptual and personal
frameworks for understanding culture and its conditioning on individuals and societal
structures. Students set their intentions for cultural learning based on self-assessments.
These intentions are enacted and reflected on during the Global Experience. Their
understanding of the experience, personal development, and resetting of intentions occurs
through reflections during and after the Global Experience.

Innovation: An integrated curriculum allows for cross-disciplinary learning
objectives such as cultural competencies to be developed throughout appropriate courses,
regardless of whether they are in Global Studies, Modern Languages, Management, or other
disciplines. This is in keeping with the longitudinal multifaceted process required for
development of global competencies. The Global Experience offers a structure within
which all students can engage in an immersive, facilitated global experience. The structure
ensures that regardless of which global experience students choose they acquire a broad
understanding of culture and cultural influence, engage in self-learning and development,
and follow best practices of transformational learning. The overall measure of success for
this initiative will be improvement in student learning outcomes, specifically their scores
on intercultural effectiveness. In addition, qualitative analysis of student reflections on
their own learning will be available from the End of Program Reflection module. Other
measures of success include growth in the number of students and faculty participating, as
well as increased diversity in the demographics of participants. A profound, yet less easily
measured, indicator of success comes from the conversations among students, faculty, and
administrators. As the culture of the institution embraces the pervasive need for global
education, supply and demand for those opportunities will continue to grow.

Implementation Plan

The implementation of the Global Experience would follow this schedule:

Spring
Culture in Business & Society One offering of two-half Saturday sessions for
Workshop students in Global Experiences travel courses and
Summer/Fall Study Abroad
Cultural Context Workshop for One offering of one-day session
Faculty
Summer
Global Experience MG3900 FLP South Africa, short-term faculty led
program
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Global Experience MLSP 205 Intermediate Spanish Language Immersion,
domestic language course
Fall
Study Abroad Students Coaching students enrolled in Study Abroad
All Students in above GE's Post-trip Reflection
End of Program Reflection On-line program including reflections, self-
assessment, and evaluations

Effect of the Pandemic

Just as these questions were being addressed, the world was hit with the
coronavirus pandemic (COVID-19) redirecting all efforts towards social distancing, health
and safety concerns, and virtual classrooms. With all travel being grounded, and students
brought home when and if possible, the urgency for improving global education was stalled.
In addition, the options for Global Experiences now had to include virtual global
experiences.

When it became clear that travel for educational purposes would be grounded for
longer than a few months, options for partnering with institutions around the world to
facilitate virtual cultural experiences were considered. Creating the sensory effect of a
Global Experience on a zoom meeting requires a rethinking of our course structure and
delivery. In one example, Professor Berdrow’s travel course to South Africa during which
students would have worked with social entrepreneurs in-country, was converted to a one-
week intensive. South African partners joined Bentley students for a few hours each day
via zoom to discuss their company challenges, talk with students about viable solutions,
and then discuss and evaluate student team presentations. During these shared meetings
Bentley students experienced language differences, technology challenges, time
differences, and the differing access to information. In addition, South African leaders of
social movements and organizations presented their efforts, responding to student
questions. During these meetings students saw the physical environments in which the
South Africans lived and worked. While not the same as walking down a dirt road in the
informal township of Diepsloot, it was more sensory than reading a case or watching a
video.

In collaboration with an international education partner, Bentley was able to offer
virtual Global Interdisciplinary Internships. Typically, the internships included travel to
work in-country with social entrepreneurs while also taking classes on culture, social
responsibility, community stakeholders and teamwork. In the virtual version, in-country
organizers facilitate synchronous meetings with local entrepreneurs, partner facilitators
deliver curriculum sessions, while a faculty advisor at Bentley manages the administrative
aspects of the course.

To facilitate the virtual environment academia functions within the student Culture
in Business & Society Workshop was recorded. During the 45 minute video session students
were encouraged to pause at certain points to make journal entries. They are still required
to complete the intercultural effectiveness self-assessment and complete a self-
development plan based on results. Two videos were recorded for faculty, introducing
concepts of Culture General and Culture Specific.

Under COVID-19 regulations of social distancing, service-learning programs in
general were halted. The added travel restrictions made international service-learning
options impossible to complete. Students might be reluctant to participate if the projects
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were purely online research type projects, lacking any interactions with community
partners. Most community partners had needs that required physical presence and
interaction, hence they were reluctant to provide access for the sake of efforts like
improving operations. Under certain circumstances where relationships existed and need
fit the virtual model, partners such as those in South Africa were grateful for the interaction
and support. There was always great concern about their involvement when things like
internet access comes at a cost. It is a very different situation when students arrive to
community partners by their own transportation then when partners are expected to get
to an internet café or entrepreneurs’ incubator at a particular time.

In the hoped-for post-pandemic world, several components will continue to be
offered synchronously via technology. There has always been debate in international
education about serving students who for various reasons could not travel (Levintova et al,
2020). These options created when no one could travel will continue in service to those
students who are unable to travel yet still wish to engage in global education opportunities.

Discussion

The Global Experience as a key learning experience in the new curriculum design
was never questioned, at least not to the point that it was taken out of the design. Its
implementation was not as fully accepted. Questions about responsibility, timing, tracking,
and sanctions for non-completion made the implementation a longer than anticipated
process. This reluctance to accept significant pedagogical change is reflected in Tagg’s (2012)
essay on faculty resistance. The team that designs the new curriculum is invested and takes
ownership of the data they collect, their interpretation of the data, and the resulting design
changes. Those on the approval team have not taken ownership, have not engaged in the
process, and are being asked to adopt a curriculum that requires them to change - to take
a risk rather than stay the course. The challenge lies in keeping everyone involved while
also still moving the process forward.

This need to keep everyone informed while still maintaining a manageable time
frame and productive workflow was addressed through a transparent, easily accessible
communication repository. The curriculum design team used Microsoft SharePoint to post
minutes of every meeting, summaries of decisions made, and updates of the current design
thinking. It was arduous to simultaneously engage in a complicated design process while
also creating clear documentation for others to follow. The team held numerous
information sessions for different stakeholders, presented at committee meetings, and
provided compelling yet simple presentations at faculty senate and general faculty
meetings.

While implementation of the full GE program requires significant commitment on
the part of the administration, faculty and staff, there are components that can be
introduced on a smaller scale. There are a number of majors and minors that require a
global experience to complete the degree. One component that can be implemented is to
standardize those global experiences. For example, regardless of whether the GE includes
international travel it must include personal interfaces with culturally diverse groups -
whether in-person or virtual, synchronous (communication) or asynchronous (media). All
students enrolled in a GE must watch the culture general and culture specific videos to gain
an understanding of culture as a societal and personal construct. The GE must include
pre/post self-assessments as well as an end-of-program reflection module. This
standardization can be submitted as a curricular proposal for approval. The faculty
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workshops can be offered on a voluntary basis. The Office of International Education who
approves proposals for faculty led short term programs could encourage faculty to
complete the workshop before designing their program.

The hope is that our model will endure these challenging times, and we will find
ways to adapt to the new realities. The need for global experiences to enhance learning will
not diminish, if anything they will increase. Buchan, Ravlin and Ozturk (2020) used the
O*NET? data from 1980 to 2017 to determine that (1) employment share has been increasing
for occupations requiring both high non-routine analytical and global interpersonal skills,
and (2) task intensity of global interpersonal skills has increased greatly relative to other
groups of skills while routine skills demands show a steep decline. Granted the labor
market demands will change substantially due to COVID-19 but the need to work effectively
in and with cultures different than our own will only continue to grow.
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